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Abstract: The purpose of the study was to explore the online teaching readiness of
twenty-two (N=22) Kindergarten teachers in selected private schools within Metro Manila.
It investigated the factors that contribute to participants’ online teaching readiness, such
as teacher ability, adequacy (online training, time management and time commitment) ,
school partnership and assistance, and attitude. The challenges that participants faced
towards online teaching were also looked into. The study employed a mixed-method
research design through a Likert questionnaire and semi-structured one-on-one online
interviews. Major findings of the study revealed that being technology-competent plays a
huge role in the readiness of the participants in online teaching. The schools’ use of
learning management systems to collect assessments and documentations, as well as post
learning tasks and activities served helpful in online teaching. Also, communication with
parents through a learning management system or social media applications fostered
parent-teacher partnership. It was recognized as a vital factor in online teaching and
learning as well. The challenge that was commonly experienced by the participants was
the unstable internet connection. Despite the challenges of online teaching, the
participants generally have a positive attitude towards online teaching. It is recommended
that schools help their teachers more in translating their curriculum to fit the online mode
and provide teachers with more support that would help ease their online teaching
experience and make it more meaningful for both teachers and students. It is evident that
the selected Kindergarten teachers in Metro Manila are competent and ready to teach
online in the new normal of education.
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INTRODUCTION

The education system during the COVID19 pandemic
has shifted to an online setting. The situation brought
by the pandemic has resulted in having a new normal
of education, which involved teachers teaching and
students learning through a screen. As technology has
now become an important part of education, it can be
utilized in order to enhance practice beyond the
traditional classroom. The powerful potential of this
technology, however, can only be used by teachers if
they are knowledgeable and purposeful in its
utilization (Misieng, Ramanair & Rethinasamy, 2018).
Phan and Dang (2017) and Ventayen (2018) stated
various factors that contribute to online teaching

readiness, along with some challenges that may arise
in this type of setting. With that, the researchers of this
present study have aimed to gather information that
can determine what factors contribute to the readiness
of Kindergarten private school teachers when online
teaching, together with the challenges they face in this
setup. In addition, the data collected during this study
can provide further information for school
administrators to consider when providing support to
their teachers.

METHOD

The research designed for this study was a mixed
research method, as the researchers wanted to seek
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further reasons or examples to support the
quantitative data they have collected. The researchers
adapted a survey from Ventayen (2018)’s study
“Teachers’ Readiness in Online Teaching Environment:
A Case of Department of Education Teachers”. The
quantitative instrument is a Likert scale that consists
of four sections: Ability, Adequacy, Attitude, and
Assistance. The fourth has been added by the
researchers of the present study, as it has been
brought to their attention that past researches
(Ventayen, 2018; Kyei-Blankson & Keengwe, 2011 as
stated in Kebritchi, Lipschuetz, & Santiague, 2017)
have also mentioned it as a factor. In addition, two
open-ended questions were also asked towards the
end of the survey, in order to find out the challenges
faced by the Kindergarten private school teachers.
This was then further discussed by the participants,
through an online one-on-one interview. While 22
Kindergarten teachers have answered the survey
questionnaire, 13 of them were interviewed by the
researchers, in order to provide more information on
their answers from the quantitative data collected.

To analyze the quantitative data, frequency of
responses for each statement was obtained. In
identifying the level of readiness of the teachers
towards online teaching, the average weighted mean
for each factor was computed. For the qualitative data
obtained from the interview, content analysis was
used. Transcribed responses were coded and clustered
into themes.

RESULTS AND DISCUSSION

Research Question 1: What are the factors
that contribute to online teaching readiness
of Kindergarten private school teachers?

The weighted mean of each category was derived after
all the values were tabulated. Following a Likert scale,
interpretation of values show 1 being strongly
disagree, the lowest indicator of readiness, 2 being
disagree, both showing that the teachers are not ready to
teach online, 3 being neutral, 4 being agree and 5, the
highest indicator of readiness showing the teachers
are ready to teach online.

Table 1. Factors and their Weighted Mean

Factors Weighted
Mean

Ability Technical Skills
- I have a computer available to
me at home.
- I access the Internet frequently
and can search the Internet for
what I need.
- I am competent in using e-mail.
- I am competent in using word
processing software.
- I am able to download files from
the Internet and can attach files
to an email.
- I am competent in using
presentation software such as
PowerPoint.
- I am familiar with and can
create a blog.
- I am familiar with and can
create wikis or Web sites.
- I am familiar with and can use
social networking technologies,
such as Facebook and Twitter.
- I am familiar with my
university's learning management
system.
- I have used technology to
support my face-to-face teaching.

4.41

Adequacy Experience with Online
Teaching and Learning
- I have experienced at least one
online course as a student.
- I have received training in online
instruction.
- I have used online quizzes in
teaching my classes.
- I have used online discussions in
teaching my classes.
- I have used virtual classroom
tools like GoToMeeting, Adobe
Connect, WebEx, Skype, Google
Classroom, or Zoom in teaching
my classes.
- I have used chat in teaching my
classes.
- I have used a published web site
in teaching my classes.
- I have used my school's learning
management system to
supplement my classroom
teaching.

3.78

Adequacy Time Management and
Time Commitment
- I am able to log in to an online
course at least once a day.
- I am able to post my online class

4.14
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at least four to five times per
week.
- I am able to manage my time
well.
- I am flexible in dealing with
students on such issues as due
dates, absences, and makeup
assignments.
- I am fairly organized and tend to
plan ahead in my teaching.
- I am responsive to my students,
responding to them within 48
hours and assignments within one
week.

Attitude Attitudes Towards Online
Learning
- I believe that online learning is
as rigorous as classroom
instruction.
- I believe that high quality
learning experiences can occur
without interacting with students
face-to-face.
- I support the use of discussion
as a means of teaching.
- I support learner-to-learner
interaction and collaborative
activity as a central means of
teaching.
- I encourage students to bring
life experiences into the
classroom and create activities
that draw on those experiences.
- I feel comfortable
communicating online and feel
that I'm able to convey what I'd
like to relay.
- I am a critical thinker and can
develop assignments that
encourage critical thinking in my
students.

4.05

Assistance Partnership and Support
- I believe it is important to
partner with parents when it
comes to online teaching.
- I believe it is important to
communicate actively with the
parents of my students.
- I practice building rapport with
the parents of my students.
- I have stable wifi connection to
implement online teaching at
home.

4.65

Ability (Technical Know-How and Technological
Skills)

Phan and Dang (2017) acknowledged that for teachers
to be good at online teaching, they need to be

well-versed in technological skills, as well as
knowledgeable of basic computer operations and
technical issues relating to internet usage such as
knowing how to search the web and operate learning
management systems. In this current study, it is
revealed that the majority of the teachers believed that
they are ready and competent in the use of technology.
As the teachers scored a weighted mean of 4.41, it is
shown that they are confident when it comes to using
technology. Majority expressed that they are
well-versed when it comes to downloading data, using
email and different social networking sites in their
teaching.

Adequacy (Experience with Online Training and
Time Management and Time Commitment)

Experience with Online Teaching
Most of the teachers received training in online
instruction and experienced at least learning in an
online course. From the interview, it is important to
note that some teachers expressed the importance of
applying what they learned from their online training
in actual experience. Some of them shared during the
interviews that more hands-on workshops on how to
use the applications are needed. At the same time, it is
also important that they learn how these are applied in
light of current online context and serve useful in
being effective teachers online.

In the study of Phan and Dang (2017) ICT training
provided to teachers was not effective since they were
only taught how to operate the tools, and not how to
integrate it in their teaching. Additional training may
be helpful. On top of that, however, they also
expressed how important it is for teachers to receive
not only technological training but pedagogical
training as well.

Time Management and Time Commitment
It is important to note though that preparation for
online teaching is something new to them. As such,
time management was one of the challenges that
teachers faced in online teaching. They would spend a
lot of time and effort preparing lesson plans suitable
for online teaching, creating videos, brainstorming for
new ways of teaching and learning that are engaging,
appropriate for students, and can be applied in an app
like Zoom.

“There are some days that we need to work beyond
work hours because there’s a lot to do.” - Teacher D
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“What takes most of my time… looking for activities
that will really work. Because there are activities that
look nice but it’s not suitable for Kindergarten.”  -
Teacher H

As noted by Phan and Dang (2017), time constraint is a
factor that affects online teaching readiness. But
despite the challenges most of the teachers were able
to post their online classes, as well as attain flexibility
when dealing with students on various issues (eg. due
dates, absences, and makeup assignments), and
respond to their students promptly. In addition to this,
teachers have also stated that the professional
development training they had were helpful for online
teaching. According to Zweig & Stafford (2016),
opportunities to build on the professional development of
teachers should also be used to determine practices that
may be effective for online teaching, so that teachers will
be ready to implement what they think would work best
and what would be the most beneficial practices for the
students in their online classrooms. It is important to note,
however, that though teachers found these training helpful,
they expressed that having more workshop-type training
which helps them navigate through the different
applications and apply what they are being taught is more
beneficial for them rather than lecture-type training.
Attitude (Motivation and Engagement)

Findings of the study show that most of the teachers
expressed confidence toward online teaching and
learning. It is important to note though that some
teachers were concerned about curriculum
adjustments that they need to do.

“How long will the class, how long should the class
be? You have to consider their age and then yung
screen time, you also have to consider that.”
Curriculum needs to be lessened. And then the
number of kids you're going to consider, as a
teacher that since it’s online, can we still do twenty
kids in one sitting?  Things like that were thoughts in
my mind.” - Teacher A

"We had to immediately think about dumbing down
the expectations. We're not going to know that the
kids are gonna learn 100%, and the majority of the
learning will come 50-50% from the teachers and then
the parents. So it's really working well with the
parents." - Teacher M

In addition, the teachers also expressed that online
teaching was not only challenging for them, but also
for the families of their students. According to
Khurana (2016, in Dong, Cao, & Li, 2020), one of the
major problems of online learning include the lack of
interaction and participation among students. This
was also tackled in the present study, as some
teachers mentioned that it was a struggle for them to
keep the attention of children as everything is done
through the screen.

“At first I was thinking na [that] I think it would be
really challenging to teach online kasi minsan
[because sometimes] even face-to-face and teaching,
it’s hard to get the children’s attention.” - Teacher D

Assistance (Partnership and Support)

Kyei-Blankson & Keengwe (2011, in Kebritchi,
Lipschuetz, & Santiague, 2017) stated that providing
support and a learning community for instructors is
beneficial in improving the online teaching experience.
As revealed in the current study, the majority of the
Kindergarten teachers strongly agree that it is
important to build partnership with parents, more so
that education is delivered in full online mode. It is
important to have constant communication with
parents. Majority of the teachers do actually build
rapport with the parents. Notably, some of them
expressed the need for more organized personal
development and mental health initiatives from their
schools as a lot are starting to experience Zoom
fatigue, which is contributing to their stress and
feeling of burn out. As one teacher said, “I'm tired. I
find it hard to sit still and stay focused, what more the
kids? It's also hard to need to be on your highest
energy the whole time. At first I was excited and
took this as a challenge, but now, it's becoming really
tiring.” - Teacher L

Research Question 2: What are the
challenges of online teaching?

Internet disruption was the common response noted
by the teachers. Because of this challenge, teachers
have also expressed the importance of having partner
teachers with them in the classroom during online
teaching as they can fill in for each other should the
need arise and collaborate with each other as well.
Having other teachers with them was seen to also
make online teaching more bearable and meaningful.
McKee & Day (1992, p. 184 as stated in
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Buzzetto-Hollywood, 2007, p. 185) also says that
“having the opportunity to plan, teach and evaluate the
class with another experienced professional really
heightens the pleasure of teaching.”

Other challenges that were revealed in the survey
were as follows:

● quality of gadgets or devices used in teaching
online,

● limited guidance,
● limited social interaction,
● difficulty of forming healthy relationships,
● getting children’s attention,
● limitations in crafting learning activities that

are engaging and retain students’ attention
on-screen, as well as activities that promote
experiential learning,

● the time spent to search for updated
applications and learn how to use them,

● and the perceived uncertainty whether
students performed or completed the
asynchronous tasks on their own and not the
parents or adults

Some teachers expressed that they still prefer the
face-to-face setting because online teaching for them
is very limiting and that there is only so much one can
do. However, the teachers also expressed that they
need to adapt to the times and work with what they
have.

“I really think it’s a necessity kasi [because] all
the teachers, we need to adapt to these times because
yung [the] face-to-face teaching is not an option, so
it’s really important that we have to adapt to all
these changes na nangyayari [that is happening] when
it comes to education, so we really have to study
these new methods of teaching.” - Teacher D

CONCLUSION

Based on the findings of the study, it can be concluded
that Kindergarten teachers who participated in the
study are ready to teach online. Throughout the
collection and analysis of data, it has been found that
knowledge and skills needed for technology, and
training and capability of managing time, are factors
present when it comes to the online teaching
readiness of the teachers. In addition, the researchers
have also noticed that the participants emphasized on
the factors attitude and assistance. Teachers have

shown their perseverance and motivation amidst
challenges. The partnership of teachers and parents
have also presented to be a factor in the success of
online teaching. Despite disruptions due to unstable
internet connection and other challenges that come
with adapting to the online setting, the researchers
have realized that the willingness and determination of
teachers to power through online teaching is definitely
what makes them thrive and survive the new normal.
This new normal of education brought by the
COVID19 pandemic has given teachers the opportunity
to get out of their comfort zone, and constantly learn
new things, and improve themselves as teachers and
as professionals brought about by their love for their
students. With that said, the researchers recommend
that schools continue to provide support to teachers
as they adjust, in order to provide both the students
and their teachers a more efficient, effective and
fruitful online teaching and learning.
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